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ABSTRACT

With the fulgurous development of technology anel tieed to keep pace with the globalization edagéomes a
necessity for English language teachers to thimuamnovative ways deemed to meet the demandswéadays English
as foreign language classrooms. Admittedly, theafiseultimedia as an instructional tool, per ses hacome increasingly
popular in the foreign language teaching field apalticularly, in the teaching of literature. Incfaone of the most
promising multimedia technologies which have gainemmentum in the literature teaching sphere iditheadaptations
or also called the cinematographic literature. Adowly, the aim of this paper, by reviewing theremt literature related
to this area of interest, is to shed light on thdtitude of assets that such authentic audio-visuaerial can offer to the
teaching of the literary masterpieces, not leabaoing students’ motivation and interest, befitttheir learning style,

promoting their comprehension of the texts’ contamd providing them with a genuine cultural expesur
KEYWORDS: Literature Teaching, Film Adaptations, Motivatid®arning Style, Comprehension

INTRODUCTION

In today’s increasingly technological era, Engliahguage courses have begun to integrate approttiteely
on visual and auditory learning, since it has bez@ssumed that students are different in termgarhing capacities,
styles and strategies to acquire knowledge. Relseartave come to agree that language learningt ia passive process
but depends on the learner's interest, motivati@hatitude. However, it seems unmanageable fotrttbtional way of
teaching to cover these issues without integratimdtimedia. As far as the teaching of literaturec@mcerned, film in
general and film adaptation of literary works irrtiaular, is one of the multimedia technologiest thas been a subject of
debate among a plethora of specialists. In faetpiiojection of film adaptations as a materialdach literature seems to
attract many teachers due to the variety of a#isetters. Accordingly, this paper will shed light the main benefits that

can be generated through the use of such poputae @é movies as a pedagogical tool per se.
FILM ADAPTATIONS AND LITERATURE

Nowadays, one of the most popular and widely usettimedia materials is Film. Known as, moving piretu
motion picture, or movie, film is defined by the ndowveb dictionary a% form of entertainment that enacts a story by
a sequence of images giving the illusion of contiopus movement” Movies are generally sorted by different genres:
Action, comedy, crime, romance, historical, fantasg educational short film movies, in additiorcemtemporary films,

classical films, documentaries, and film adaptai@hampoux 1999).

Before reviewing the pedagogical role of films, éiar the light is spot on one of the most popuiaematic
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genre, namely, the film adaptation. This lattesafd to have a close relationship with literatinat thakes such a genre of
films in the midst of debates among the publicritfas and scholars

Film Adaptations Defined

Literature and cinema are arts that utilize différevays of transmission. The first is based onwhigen mode

while the second relies on the visual. Yet, thetimngeground wherein both arts converge is the isdwlaptation.

Any complete account of film adaptations must stgith the definition of the term adaptation. Thef@x
English Dictionary states that to adapt is'teake suitable for a new use or purpose, to alter omodify, adjust one
thing to another or, to become adjusted to new coritibns.” Besides, it is also to exprésswork in one medium that
derives its impulse as well as varying number ofstelements from a work in different medium”(Konigsberg 1998:6).
Put differently, adaptation is any Endeavour o@gjing in one medium having been translated int@mothedium using

specific instruments that result in a new creation.

When referring to film adaptation, it can be defirees the translation of written texts from a litgraource such
as novels, short stories and plays into the cinenségn system. Van Vugt (2011) considers film ad#pn as types of
derivative work that, whether, adheres to the sounaterial or differently interprets concepts dedivfrom the original
work. In this vein Belton (2003) argues that filmdaptation”offers an opportunity for filmmakers to reread a
narrative from another age through the lens of thai own time and to project onto that narrative their own sense of
the world” (2003:195). In short, film adaptation is a kindnodvies that involves the translation of the litgrevork from
the print to the screen with the necessary inhethahges that are implied by the process. It offiatsmerely a simple
appropriation of writers’ work, but different infetations that offer another reading of the oagiiterary text through

another perspective.
Film Adaptation and its Far-Reaching Upshots

The adaptation of literature classics benefits franctertain tolerance among critics. Boyum (19853sse
adaptations as a promising tool able to introdbediterary cannons to the masses. She supportrdp@ments by quoting
Stephen Bush who said thdt is the business of the moving picture to make dlassic novels] known to all"(Bush
cited in Boyum1985: 4). Suchlike, Hutcheon (200&)ugs that adaptation can give a second breattieetbook. Film
adaptations, she maintains, do nigaVe it dying or dead, nor it is paler than the adpted work. It may, on the
contrary, keep the prior work alive, giving it an dfterlife it would never have had otherwise”(2006:176).Accordingly,
this claim is supported by Giddings et al. (1990pwgay that surveys shows that many people purc¢hagarinted literary

work as a result of viewing its adaptation.

Such claims may be legitimate if we take into actdbhe current modern culture when people are cédaby
movies rather than by books. Besides, these argisndemote the educational potential of adaptatigviselehan (2006)
asserts that film adaptations are capable of enhguitise interest for reading literature. She adds writers with a more
or less accessibility such as Virginia Woolf, ohtad a larger readership circle after the adaptadioher ownMrs.
Dalloway (1997) andThe Hourg2002).

The educational asset of literature to film matsria also praised by Spack (1985). He regardgestovhich have
been made into films of considerable gains sittice films provide students with a visual interpretation of the stories

and present the costumes, scenery, and sounds oéttvorks” (1985:710). Though considered as an entertainment o
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reward tool, adaptations can serve practical peglagbpurposes in the literary classroom. AccordiogBousted and
Ozturk (2004) students could easily relate theneselw the narration in the text. Besides, sinam fidaptations and

literary texts are both creations of the same wadaptations can offer various examples of litenargrpretations.

Arguably, adaptations by its visuality can offewidi visual context for students who are unacqudinigth
literary terms and concepts. Thus, screened literasounds to be a bridge between the ornate lgegof Dickens,

Conrad and Austen’s era and the modern world ofatays students.
FILM AS AN INSTRUCTIONAL TOOL

For the sake of a deeper disclosure of the pedeglogspect of the film adaptation in literaturectdag, and
since this latter is one of several genres of nmviteseems advisable to put forward the curréetdiure concerned with

the use of film as an instructional tool.

In 1922, the famous American inventor Thomas Edisaid that"the motion picture is destined to
revolutionize our educational system and that in dew years it will supplant...the use of textbooks'(cited in Cuban,
1986: 9). Since almost a century later, film ifl atithe centre of interest among peoipleivo andex vivo In other words,
beside being subject of discussion and debates@uinamatic specialists and critics, film has b#entarget of attention
among scholars and researchers in other fieldsleast the EFL teaching and learning sphere. Raugits role in the

educational context, the benefits gained from filse are based on well-grounded and intertwinedatiunal principles.

Film and Learning Styles

In fact, language teaching is one area in whichaphication of visual media has been encourageolethora of
arguments that favor the use of films in EFL classns have been put forward. The first is on thense that such a

visual media is to a great extent significant tavadays students since it suits their learning style

Students learn in different ways, by seeing andrihgareflecting and acting; memorizing and visgilg
(Felder1995). This variety in how learners acquietain and retrieve information is conjointly nesd to learning styles.
Brown (2000) classifies learners as visual learmérs prefer learning through pictures, charts or wsual presentation,
as auditory learners who prefer listening to leesuand audio materials and as kinesthetic leartieose who favor

physical activity and body movement.

Arguably, the suitability of film as a teaching tds in the fact that it is ubiquitously presentnowadays

generation’s daily life making them, therefore, pedo be audio visual learners. Kuzma and Hane@1(posit

We teach and live in a culture dominated by film, ¢levision, and other visual media. Our students, maely
the MTV generation, spend a major portion of theirtime in front of the television, at the computer, oin a
movie theater. Consequently, they are geared to aiavisual rather than written forms of expression am

communication” (2001: 34).

This viewpoint is supported by Frey and Fisher @Q8utting a stress on film’s use in literaturectsiag. They
consider that the present generation of studentsising Prensky’s words (2001), ‘digital nativesedo a great extent
exposed to a myriad of media that are developespagedily as their interests shift to them. Theygssy investing in

students’ fascination by all what is seen and hegrdsing film as a teaching tool, they assert
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With students who no longer possess the inclinatiofor traditional subjects and material, the literature
teacher is faced with a challenge of keeping up vt and taking advantage of, students’ fascination ith
more visually-stimulating media by expanding theirchoices for literary texts. After all, the primary literacy

of the twenty-first century is visual. (2008: 5)

Accordingly, it seems that movies possess a sofjidraent that justifies its use in educational criteot least in
the teaching of literature. The importance of kagppace with the development of technology and sstyeto match
present time students’ learning style might encgeitgachers to assign a more than entertainingaaech visual media.

Such suitability leads us to tackle the secondraani that pleads for film in class notably beingativating material.
Film and Motivation

It is a common knowledge that motivation is of paosaint importance in determining the failure or ®sscof the
language learning process. Prior to reviewing étationship between film and students’ motivatian,explanation of this

latter imposes itself.

In fact motivation in foreign language learnind‘tise extent to which the individual works or strives to learn
the language because of a desire to do so and tlatisfaction experienced in this activity” Gardner (1985:10). It can

be explained also as the internal drive that l@aplerson to do things in order to achieve his goats (Harmer, 2007).

In discussing motivation, a clear distinction isdaaetween extrinsic and intrinsic motivation. As éxtrinsic
motivation, it refers to a motivation caused bywmiber of outside elements such as the need togxass, the hope for
reward or possibility for future travel (Harmer,(0. Put simply, it is a motivation that is deriviedm external influence.
Being pushed by such motivation, student looksdpproval and external signs of worth (Sans one &ti§n2000)
.However, intrinsic motivation is derived from idsi “A person might be motivated by the enjoyment of tle learning
process itself (Harmer 2001:51). Thus, being intrinsically mote@trefers to a desire to engage in the learningityct

for its own sake.

Traditionally, schools have relied heavily on @ndically motivated behaviour, standardized testd axams
which have been given high authority and often usedtive student performance. In this respeandilare considered by
specialists and researchers as a medium that cthrerflboost students’ motivation. Stephens (20&Eeds that as a
multimedia material, films can create an engagiegriing environment contributing to high level obtiation.
Furthermore, according to Allan (1985), films adiyaare a genuine stimulus to get students involiredtlassroom
discussion bringing out different opinions withimetgroup. Besides, Champoux (2007) advocates thefuims since
they permit to cut the routine of the traditionahthing especially when it concerns audio-visuairlers. In this regard,

Tiles tons (2005), a specialist in brain studyjdiag the traditional way of teaching, she contends

It is unrealistic to believe that students who areonstantly stimulated by the multimedia world will sit for
hours each day passively listening to lectures, talg notes, and preparing for a pencil and-paper exa
without dropping out mentally (2005:16).

Admittedly, the motivating effect of films is chlgfgrounded on their accordance to students’ le@ystyle and
their appeal to them. Tiles ton (2005) pinpoliiscause most students are familiar with and enjoyhe motion picture,

it is an excellent motivator” (2005:333).
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According to the aforementioned arguments, the nmmopervaded by the classical classroom can lsehesl
by the utilization of films and, therefore, pernmg such media-oriented students to benefits frommaae enjoyable

learning process appropriate to their preferences.
Film and Students’ Attitudes

The other salient parameter related to the statufénes in the EFL context is student’s attitudehid latter,
according to McGroarty (1996), has a cognitive afi@ctive components; it regards beliefs, emotiomalctions and
behavioral tendencies related to the object ofattiudes. In the same line of thought, Baker ()29gues that attitude is

“a disposition to respond favorably or unfavorablyto an object, person, institution, or event’(1992: 11).

In other words, attitudes refer to a dispositiod artlination to react positively or negativelydgiven subject. It

is, in short, the construct that explains the waghimking about and behaving with a given language

In the context of language learning, students'twa#é differs from one student to another. More igedy,
regarding literature as one of the essential compisnof EFL program, the nature of students’ atéttowards such a

learning subject has been the core of various relsea and studies.

When getting involved in discussing students’ atlés toward literature, it seems axiomatic to idelthe process
of reading that has always held an integral rolthlearning of literature. In this vein Hall (Z)Gasserts thait will be
difficult to think of literature without considerin g reading” (2005:83). Davis et al (1992) carried out a surefy
undergraduates’ attitudes towards the study afalitee. Their study brought out that the willingeés read in the target
language and the preferred learning style are goeat extent entwined with students’ attitudes tlseEFL literature.

Those students who are prone to read target larguaaks inside and outside the classroom obserpedidve attitude.

On the other hand, many language and literatuehéra are more and disquieted that their studexvs hmited
reading skills(Smith 2010).In fact a great dealsofolars have left us to know that, for studergading or keeping a
“challenging book by their bedsides”(Brown 2009:9) is no more an actuality. Grabe Staller (2002) claim thadtmost
students read little in either the L1 or the L2, aml they do not enjoy reading”(2002: 89). To describe students reading
reluctance, Gilbert and Gubar sorrowfully note that

What was a powerful culture of print seems to be dintegrating as one-time readers...even this assessie
seems too optimistic: most of my students have nevieeen “one time readers” in any serious sense; tgedo
read school assignment or informational texts relad to their hobbies or interests. But by and largethey

experience “stories “through film and television(Gilbert and Gubarquoted in Brown 2009:9)

Decidedly, such a refraining from reading and sioifthe new media is, manifestly, one of the reagbat makes
students run out from literature and affects negétitheir attitudes towards it. Moreoyéyoung students are usually
predisposed to dislike recommended literature, bativing it to be boring and difficult” (Ruubel 2012:218) and belongs

to an environment spatially and temporally remobenfthem (Bellver 1989)

By the same token, Brown (2004) states that forymaRL students, the term English literature wouldam
difficult books which are seldom read remaining ldrary shelves. Arguably, present EFL studentsehavcertain
reluctance vis-a-vis literature due to the fact thanexorably relies on the reading process; emgassing decoding its

unfamiliar language and remote culture. Such athegattitude is drawn from the incompatibility thfe textual material
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to their learning style. In this, Malchow (2001ichs:

As careful observers of our students, we must alsacknowledge that our students are more likely to sgnd
their narrative choices on film rather than literature: television and film are the preferred narrative media
of the moment.(2001:1)

Avowedly, such student’s orientation and inclinatitowards visual media rather than prints contitan
affective barrier toward literature learning thavites the application of innovative tools and miats. (Baker1993)
asserts that attitudes do not remain static; tlaeylbe changed by using appropriate materials awhitegy techniques. In
this vein Clary (1991) consider that since todggang people are media oriented and since filmf ia great appeal to

them, educators are asked to use it in order tovatetunenthusiastic readers and reduce their ivegattitude

In a nutshell, learning styles, motivation andtattes are considerably connected. Inasmuch as mare
concordant with students’ learning style, studentstivation can be boosted and therefore, negatieide can be driven

positive and favorable.
Film and Culture

It is a common knowledge that language and cultuee inextricably intertwined. The public of schelaand
specialists have long recognized that the procédsanning a foreign language necessitates a kemwledge of its
culture. In fact, language learners need to posaessrtain awareness of the cultural aspects engetdthe target

language that, in its turn, is deemed to help theamderstanding the language itself ,and themguisiappropriately.

Bates and Plog (1988) define culture dsystem of shared beliefs, values, customs, behardcand artifacts
that the members of a society use to cope with thigorld and with one another” (1988 citd in Fassbender 2008:7).
According to Kramsh (1993) the cultural awarendss target language is of a considerable assistenttee achievement
of EFL student’s language proficiency. In Kramschisw, a language cannot be learnt isolated fromraderstanding of
the cultural context in which it is used. In otheords, students’ cultural awareness is decisivetlfeir success as FL

learners and speakers.

As for the way teachers can import the target calinto the literature classroom providing studemith an
enriching and enjoyable experience, a great desds#archers like Voller and Widows (1999) have eédmagree on the
use of audio-visual materials, not least the mofimture, as a tool for cultural exploration iretiature classroom. In this
regard, Belver (1989) argues that students’ unfanty with a foreign culture makes movies incorgiiwn particularly
significant in literature classrooms. Herron etl#195) likewise, advocates the implementation lofigion the grounds that
they are powerful means which can aid“depicting the foreign language culture more effedtvely than other
instructional materials” (Herron et.al 1995:18). Arguably, such an effextoultural representation chiefly lies in the

concrete visual link offered by the screen betwiberlanguage used and the portrayed society.

Motion pictures offer students a chance to witrtessaviors that are not obvious in texts. Additibnahey are
comprehensive ways to capsulise a rich array afrimtion about daily life, dress patterns, trantgimm in addition to
more complex cultural elements such as valuespdéts, social roles and institutions. AccordingBhan and Herrero
(2010) say

Learning languages through film can increase languge learners’ intercultural understanding, as well &
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helping them to become aware of the similarities ahdifferences between cultures, such as everydayelj
education, traditions, social customs, religious Wiefs, and events of national importanc€2010:11)

In fact, most movies can allow for rewarding leamiexperiences on the language and cultures ohdlige
speakers which students might probably miss inaditional classroom. In addition, according to (@ipaux, 2007)
movies can be taken askind ofalternative for field trips and other real visitsa country in which the target language is
used. Numberless studies showed and still showsthdents can achieve plain gains in overall caltbinowledge after

watching videos from the target culture in the stasm. Kramsch, (1993) pinpoints the merits of &las follows:
* Movies offer a cultural knowledge that has to med across different contexts.

» Movies invite learners to reinterpret, reorganemeq reconstruct prior knowledge in light of the nésvrecognize

the traces of prior texts and events as they appa@mw contexts.
* Films are an accessible authentic material thatggs social reality through a society in dialoguth itself.

Relating what have been said to literature teacHiilgs can work as springboard for culture disooiss, as a
mirror of the target culture or as a means of caltunderstanding. As such, what has seemed qupiegr and unfamiliar
becomes thoroughgoing and acceptable. Using therlagsroom setting, films are not merely to getistus closer to the

versatility of target language culture, but to coetignd the language and the message conveyedlas wel
Film and Comprehension

The other premise that links films and languagenieg encompassing literature study is being alifatr in
comprehending texts’ content. In fact, being audsaral students and reluctant readers lacking m@llknowledge would
undoubtedly affect the understanding of the couraterial and specifically literary texts. Thus, @leins and teachers have

suggested films to get the better of such learitingnvenient.

Learning FL in general and literature in particudatails the understanding of the course materighe literary
texts to be read. Reading comprehension is a complecess that has been understood and explainedrious ways.
Robinson (1966) explains the process of readingpcehension in terms of components it implies. Adewg to him,

reading comprehension includes:
» Understanding the literal meaning of a writer;
» Understanding the implied meaning of a writer;

» Integration of information and ideas of a writerttwithe reader's information and related experiences
(Robinson1966 cited in Pettit and Cockrie 1974:64)

To turn to movies, foreign language teaching/leaynsphere has stressed the significance of prayidiput

which is interesting, relevant and comprehensibhe latter has been acknowledged to be the maiaréeaf films.

Several authors suggest such visual technologthtosake of enhancing students’ comprehension typtes.
In this respect, Chan and Herrero (2010) asseit “tharning through film is one of the best ways to mprove
comprehension skills”(2010:11). They advocate the use of film on theugds that it helps in exploring the non-verbal
elements of a textual material. Champoux (19993 puttress on the combination of both audibility gisuality that make

film a comprehensive tool for language learningctSaombination, he maintains, supports learnerasgrof the verbal
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message and makes misunderstood information asawelbstract concepts easier to be made out wikileng the video
material. In this sense, film is

An excellent medium for giving meaning to theoriesind concepts. The visual and auditory effects of gat

films can convey a message better than printed opeken words(Champoux, 1999: 211).

In other terms, motion picture is capable of cotuakzing the verbal text in a visible and audibd@resentation
that leads to discover other perspectives for cehmamsion. Put simply, a combination of images anohds can provide

large perception of the deep-seated meaning ttiaywise, does not lend itself easily from a tek&xgloration.

Researchers like Coniam (2001) has come to agegatidio visual materials are to a great exteneraothentic
and suitable for supporting students than the atheterials, be it audio or textual. He posiigleo is more authentic
than audio in terms of displaying the context, disaurse, paralinguistic features, and culture that sbuld be relevant

to comprehension(Coniam 2001 cited in Suvorov 2011 : 2)

As far as the merits of movies in teaching literatare concernediEnglish instructors have often used film to
support student comprehension of literary texts”(Malchow2001:1). Likewise, Bellver (1989) sidegtwihe proponents
of the incorporation of visual aids into the teachof literature. She bases her viewpoint on tle¢ tfaat the silver screen
can add a dimension to learning by elucidating nmgpmnd contexts and by deepening students' umaelisiy of
literature as an independent art form. Moreoverdassifies movies according to their relationtte titerary text studied
into three categories: textual, contextual, andragxual.

e Textual aids are those supplementary materialstwdmemplify the fictional aspect of the text.
» Contextual materials include those items advertihng concrete milieu wherein the fictional realityly

figuratively takes place.

* Intersexual materials refer to the materials r@syifrom a transposition of one system of signe iamother, i.e

film adaptations

* In recapitulating what different scholars said reigag the advantages of movies that can be assdcitt

students’ comprehension, Suvrov (2011: 2) mentvamat follows

e Seeing the situation and the participants increasemtional and interactional authenticity whichaymaid

comprehension
» Body language, facial expressions, and gesturdsedapeaker can provide additional information
» Visual elements can activate the viewer backgrduraiviedge

In Toto, film, by its virtues, can be consideredaaseal catalyst for building a well round undenstiag of the
literary texts. It offers a great deal of assetshsais providing the students with a visual contaitation, body gestures
and an authentic language exposure. Such featdréibng, if used judiciously, may likely lead stuats to reach a
comprehension which they usually encounter diffieslin achieving it via the written texts or, wispecial regard, the

yellowish pages of the literary works.
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CONCLUSIONS

By way of conclusion, one should reiterate the nrastive of this paper i.e., to unearth the pedaggigiole of
film adaptations in literature teaching. Actually, has been shown that film adaptations can prowdasiderable
educational benefits to literature learners suchnaeking literary canon known to nowadays studeapening other
perspectives for interpretation and enhancing timt@rest for reading literature. All in all, oneaynsay that movies in
general and film adaptations in particular hade facto,more than one attribute that allow them to share@ucational
function with the other kinds of teaching materigds it is shown above, film draws their utilityofin varied reasons,
notably, being a motivational material that suétarhers preferences whickrgo, positively changes their attitudes, being
a source of cultural enrichment and at last butonfrse not least, a material that due to its aadabvisual aspects can be a

facilitator for comprehension.
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